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Abstract 
This article reports on an investigation into passion for teaching, a complex and demanding profession. Three relevant themes 
emerged: choosing teaching as a profession; growing the passion for teaching and sustaining passion for teaching. An interpretive 
study was conducted during which fieldworkers collected the data. These fieldworkers qualitatively interviewed teachers at 
schools. Majority of teachers interviewed indicated that extrinsic motives were dominant determinants for teachers to choose 
teaching as a profession. A flexible framework is proposed to accommodate the different realities to recommend how to grow 
and sustain a passion for teaching.  
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Context 
Research has revealed that teachers with passion are found in all school communities (Day, 2007; Crosswell & 
Elliot, 2009; Hall, 2009).  The findings reported by these researchers indicate that teachers with passion can be 
recognised easily in different contexts ─ notwithstanding their working conditions ─ whether they are in 
disadvantaged communities or more affluent areas.  At schools, teachers with a passion for teaching are 
characterised as enthusiastic and committed, and they share their passion with their colleagues.  However, teaching 
is a complex and demanding profession that may diminish teachers’ enthusiasm.   
Passionate teachers are characterised by enthusiasm, intellectual emotion, emotional energy and commitment (De 
Cooman, Gieter, Pepermans, Du Bois, Caers & Jegers, 2007; Manuel & Hughes, 2006). In working with learners, 
they have a sense of identity, and believe they can make a difference to the learning and achievement of learners.  
As a result, passion for teaching makes a contribution to understanding and improving the teaching profession and 
brings new insight into the work and lives of teachers. Growing and sustaining such passion is intimately connected 
with teachers’ commitment; and commitment is related to teachers’ sense of professional emotional identity.  It is 
this combination of the emotional and intellectual capacities which results best in teaching practices; what Day 
(2007) characterises as a passion for teaching. 
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There is a paucity of research on the passion for teaching in the South African context.  The purpose of this 
article is to explore and describe the lived experiences of teachers and to determine and describe their passion for 
teaching.   
This article attempts to answer the following questions: What made teachers choose teaching as a profession? 
How can teachers who lack passion grow their passion for teaching as a profession? How do teachers sustain their 
passion for teaching as a profession? 
The literatur
continuously grow in their passion for teaching and how they can sustain a passion for teaching as a profession.  
Choice for teaching:  Much research has been done on what motivates people to choose teaching as a profession.  
In Singapore, Ghuan and Atputhasamy (2008) investigated what motivates people to choose teaching as a career.  
 Brunei Darussalam.  De Cooman et al. 
Richardson (2008) investigated motivations, perceptions and aspirations concerning teaching as a career in Australia 
and the USA.  In all studies, intrinsic, extrinsic and altruistic motivations have been highlighted as the most 
important reasons for deciding to teach.   
How teachers grow and sustain a passion for teaching: Having passion is not enough. The passion must be 
maintained and this may occur when teachers advance or grow in their profession. Hall (2009) argues that teachers 
need to be lifelong learners if they wish to sustain their passion for their teaching. This implies that teachers should 
stay abreast of new knowledge, theories, developments and research in their disciplines. By continuing to learn, 
teachers remain enthusiastic about their subjects. Enthusiasm helps them to share their interests in their subject with 
their colleagues and learners.  To sustain the passion, commitment, resilience and effectiveness are nurtured through 
professional dialogue and sustained through the active support of the community of practice (Wenger, 2007). 
Crosswell and Eliot (2009) sum up the sustainment of passion for teaching as associated with and between teacher 
commitment and resilience in the sense that more often than not, teachers with passion have the ability to bounce 
back in challenging circumstances and changing contexts.  This is because the core of teaching is passion  it must 
be protected, nurtured, developed and sustained to make a difference to learning lives and achievement of learners. 
However, initial passion may diminish because of factors such as the age of teachers and the process to sustain it.  
The question that arises is: How can South African teachers sustain their passion for teaching notwithstanding how 
they entered teaching as a profession?   
Research design 
A case study research design was selected to provide in-depth descriptions of phenomena at various schools in 
South Africa. The design was selected based on the type of research in which fieldworkers (De Vos, 2002) were 
objective collectors of data. They were trained be well equipped to handle the instrument used to increase the plan to 
yield believable, trustworthy and valid evidence in the data collected. A phenomenological approach was 
reness, perceptions and interpretations of their lived experiences. 
Purposive, convenient sampling (Maree, 2007; Henning, Van Rensburg & Smit, 2004 was used. The participants 
were regarded as information rich due to prolonged immersion at schools. Each of the 56 fieldworkers was given an 
interview tool to interview one participant. A total number of 48 responses were received. Interviewees included 
seven principals, 28 teachers and 13 heads of department (HODs). Responses were obtained from six provinces.  
Aligned to the research design and purpose of the study, data emanating from recorded tapes and field notes were 
reconstructed and synthesised into structure of categorised themes to address the questions: 
Research findings 
The findings relied primarily on the literature and the empirical evidence as lenses for understanding the 
and subcategories emerged: 
1283 Seake Harry Rampa /  Procedia - Social and Behavioral Sciences  47 ( 2012 )  1281 – 1285 
ssion: Emerging from the analysis, two trends were noted: commitment 
to developing the country and benefits offered in teaching.  34 of the participants agreed that they like to make a 
difference in the lives of citizens and being lifelong learners. They emphasised that they like teaching as a calling.  
Twenty-two participants responded that they chose teaching based on the love for the country and 28 indicated that 
their objective was to improve the quality of education and life for the people of South Africa in their communities.  
A number of respondents (13) indicated that although they know that teaching is not a better paying career, they 
are, however, passionate about teaching because of their role models while at school.  As a result they would like to 
make a difference in the lives of learners by improving the poor numeracy and literacy rate. In terms of benefits 
offered in teaching, other participants (19) indicated that studies in teaching were affordable and that they had found 
it easy to obtain bursaries. Eleven participants indicated that there were plenty of holidays in teaching to allow them 
to rest. These assertions may hinder, diminish or erode the passion for teaching. As teaching is not a well paying 
career, it may discourage others who want to enter or leave the profession. 
Growing the passion for teaching: Emerging from the analysis, two key trends were noted: value of cluster 
workshops and engaging in personal research. 
workshops and discussions related to their subjects received overwhelming responses. The majority (40) confirmed 
that getting along with colleagues, especially in cluster meetings, make them love and grow in teaching. The 
majority of respondents (39) indicated that they did research to further their studies in view of possible promotions 
and advancement. One respondent, a principal, noted that self-developments to apply methods of multi-media like 
radios, newspapers and Internet searching to be abreast with the latest trends in education increase my confidence 
and increase passion for teaching. 
Sustaining a passion for teaching: There were various responses regarding sustaining a passion for teaching.  
Emerging from the analysis, two key trends were noted: professional development, cluster meeting support and 
stability of the curriculum. In terms of Professional development, 36 respondents indicated that professional 
development contributes to an increased passion for teaching. The responses are in line with the theory of working 
-factor theory of 
advancement and growth as motivators, and innovations related to Weistein (1995).  
Based on the challenges and experiences of and suggestions made by the participants, it was possible to suggest 
ways of sustaining a passion for teaching.  The framework (Figure 1) was created based on reasons for choosing 
teaching; how practising teachers can grow their passion for teaching and ways of sustaining it.   
 
 
 
 
 
 
 
 
 
 
 
Figure 1: Core of Teaching : Passion for Teaching  
Growing Passion 
Find opportunities to grow: 
Career progression 
Professional dialogues 
Cluster meetings 
Develop love for profession 
Develop and have planning time 
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growth to gain social status)   
Sustaining Passion 
Continued altruistic motives: 
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reflections 
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(Job itself and environment) 
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Similar findings have been reported by other researchers (Croswell & Elliot, 2009; Day, 2007; Hall, 2009; Watt 
& Richardson, 2008).  However, this article reports on an integrated framework that forms a frame of reference that 
is flexible enough to accommodate the different realities and needs of schools to sustain a passion for teaching.  The 
framework is flexible 
framework and its uniqueness is informed by its flexibility to outline possible actions to be taken to sustain a passion 
for teaching as a requirement for efficacy in schools.  For this framework to be useful, however, it must be utilised 
as part of a continuous process to remain passionate, as passion lies at the heart of teaching.   
Conclusions 
intrinsic and extrinsic motives. This article has shown that extrinsic motives were dominant determinants for 
teachers to choose teaching as a profession. The motives for teaching were influenced by the status of the profession 
and these motives need to be considered especially where teaching has a poor image. The majority of respondents 
who chose teaching as a profession were less passionate because of circumstances in their environment, such as 
school culture, physical, emotional and intellectual challenges.   
It is concluded that initial passion or passion for teaching may diminish, either as result of circumstances such as 
school culture, age factor of teachers and the process itself. However, passion remains at the core of teaching.  
Based on the inner qualities of teachers, such as motivation, care and courage as they relate to passion, their 
symbiotic relationships need to be protected, nurtured, developed and sustained for an enduring sense of efficacy. 
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